Act 259 Report to the 2008
State Legislature




ACT 259 REPORT T@& A08 STATE
LEGISLATURE

INtrOdUCEION BNA OVEIVIEW. ......eieiiiiiiiieeiiitieee ettt e s e e e e s r e e s ennnnneee e d 6
EXECULIVE SUMMALY.....eeiiiieei ettt e e e e e e s r e e e e e e e e e e e nnneeees 6
BACKGIOUNG. ... ..t e e e e e e e e e e e e s e reeeaaeas 8
Mandates Of TASK FOICE........uuuiiiiiiiiiii it e e e e e e e 9
1Y [=]1 g ToTe (o] (0o |V H PP PPR PP TTPPPP 10
Task Force Membershif.......cccooiiiiiiiiiii e 10
Interdepartmental Resources SUDCOMMItIEE.........uuuiiiiiiiiiiiierce e, 10
Program and Workforce Development Subcommittee................ccccevieee, 10
PrOCESS. ...t enenne 11
COMMUNILY INPUL. ...t e e e e e e e e e bbb e e e e e eeeeeanaans 12
National Research and ConSUATION.............ooiiiiiiiiiiiiiiee e 13
The Benefits of A HigQuality Early Learning SYSteml...........cociiiiiiiiiieeieiiiiiiieeeeeeeeenn 14
Early Years Lay the Foundation for a €héd C dzii dzNB.....{..dz0.Q0.S8.4 4................. 14
Investment in the Early Years Benefits Family, Community, and the Economy.............. 15
| F 6 ABAQa bGSiR EGFNRLNANING SYRERUK.........coocveeeeeieeeeeeeeceeee e 17
Building an Early Learning System in Hawaii...........cccvvviiiieee e 23
RV (o] o PP PP PPPRPPPPUPRRP 23
YIS (o] PP PP PRI 23
GUIING PriNCIPIES. ..o e s e e e e e e e e e eaeas 23

POlICIES and BBUMPLIONS.......ooi i e e e e eeeeeas 24



4-year-old programDeESCIIPUION..........coiiiiiiiee et e e e e e e et e e e e e e s e e r e e e e e e e e e e aannnes 30

Target GroUP4-YEAFOIUS. ........cuuiiiieiiiiiit e e e r e e e e e e e e 30
DEIIVEIY SEUINGS . e eiiiieiiiii ettt e e e e s r et e e e e e e e e e bbb e e e e e aeeee s 33
Family Educadin and Strengthening.............ueeeeiiiiiiiie e e e e 34
CUITICUIUML ..t e et e e e s s n et e e e e b e e e e e e s eeee s 34
(T (01U IRV F PO UPOSPPRP 35
SCNEAUIE.......eeeeee e s e e e e e e e e eeee s 35
Family INVOIVEIMENL. ...ttt e e e e e e e e e e 37
COMPIENENSIVE SEIVICES. .. .uiiiiiiiieeei ittt e e e e e e e e r e e e e e e e e e s ane 37
HIghQUAILY STAfT........oeeee e e e e e e e 38
SYStEM INfrASITUCIUNE.........oo e e e e e e e e e e e e aaeeas 41
WOrKfOrceDEVEIOPMENT.........ciiiiiiiiieeieeeeeeeee e e e e e e e e e e aaaaeas 41
CommunityBased HUDS ... 48
QUANLY ASSUIANCE. ... .cci i e e e e e 48
TECNNICAl ASSISTANCE. ...ttt e e e e e eeeeeeeeas 48
Consumer Resources and Referral............ i 49
Evaluation and ASSESSIMENT..........uuiiiiiiiiiiiiiii et e e 49
FINANCIAT ATt e e e e e e e e e 50
Communications and Public Engagement..............oooiiiiiiiiiiiiiiiii e 50
Governance and ManagemMENL...........iii i e e e aaan 51

@1 o] | 7> 1 PRSPPI 54



Estimating the Cost for a Higbuality4-yearold programin Hawai i.................ceuvvevvvvnennnnns 55

DIFECT SEIVICE COSES. ...ttt e e e e e e e e s s rr e e e e e e e e e e e nnneees 56
INFrASTIUCILIE COSES. ... eiiiiiiiieeii ittt e e e e e e e e e e e e e e e e e s s e e e e e e e s 59
WOrKfOrce DEVEIOPMENL.........veiiiiiiitiii e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e eeaeeeeeeenes 61
CommunityBased HUDS ... 63
QUANLY ASSLRNCE. ... ..o e e ee e 63
TECHNICAl ASSISTANCE. ... i 63
Consumer Resources and ReferTal............ouiii i 64
Program Evaluation and Assessment of Child OUICOMES............cevvvvvevvviirinivnniinnnnnnnns 65
FINANCIAT ATt e e e e e e e s s s r e e e e eeeas 65
Communications and Public Engagement..........ccccooeeiiiiiiiiii e, 66
Governance and ManNAgEMEIL.............uuuurirrrrrieiiii e s e e e e e e e e e eaeeaaaaaaaaaaaeaeesd 66
(@1 o] ¢= LI 0 1) £ PP PP PP 67
Improving Quality and Functionality of Existing Facilities............cccccoeeierell 67
EXPANAING CAPACILY......coiieitiieiiee ettt e e e e e e e e s et r e e e e e e e e e e 67
Comprehensive COSt ESHMALE...........uiiiiiiii e 71
Phased Implementation PIaN...........ccuuiiiiiiii e 75
CritiCal NEXE STES ...vuuii i eeeeiiii e e e e e e e et s e e e e e e eesssnnseeeaseessssnnnseeeeseessid O
Potential FIdiNg MeECNANISMIS .......iiiiiieieie e 78
Building a Coordinated SYSIEML.........ouuuiiii e aaan 79
Department of HUMAN SEIVICES.......cooiiiiiiiiii e e e e e 80
Department Of HEAIN..........uiiiie e 81

Department G EQUCALION............uuiiiiiiiiieiiiie e e e e e e e e 81



Department of Labor and Industrial Relations..............ooooiiiiiiiiiiieeeeeee e 82

PropoSsed LegiSIAtiON. .......ccoiiiiiiiieie et 83
(€017 PP 84
(2] ] o Te =1 o] )Y 2SR 38
APPENAICES ... r e e e e e e e e e e e e e e aaaaaaaaaaaaaaaaes 91
Task FOrce Membershif.......ccoooiiiiiiiii e 91
State Services Targeting Early Childhood.................c e 94
Assumptions Used to Estimate DireCt ServiCe COSt.........uuuruurrirrimmmimniiinnnnnne s 109
Number of Teaclhig Staff Needed: 5 YEaAIS. ... 113
Number of Teaching Staff Needed: 10 YEAIS........coou i iiiiiiiiiiiiiieee et 114

Summary of Infrastructure Components¥Y®ar and 10rear Cost Estimate...................... 115



INTRODUCTION AND ®VE=W

EXECUTIVEUMMARY

HawaiA Q& @ 2 dzyhéedsOdpdrtfarii l§didgince from parents, teacheand caregivers to
reach their full potential as citizens of society. Yet, manjl@afaiQ & & GadeRaSkyhd &
fundamentalskills before they even enter kindergarten.

In 2001, the Hawai'i Legislature led the natiorcby @Ay 3 | RSTAYAGAZ2Y (2 aa
acknowledgindhe joint responsibility of families, schoplnd communitiego prepare children

for lifelong learning. As a result, ti@venty-Third Legislatur@assed Act 259 in 2006, which

established the Early Learning Educational Task Fomevelop a fiveyear plan for a

comprehensive and sustainable early learning system that would provide a continuum of early
learning opportunities for the children of Havi, from birthto 5 years of age

The Task Force convened with the participation of mauglic and privatestakeholdersmany
of whomhad never before worked togethefhey formedVisionand Mssionstatements to
guide Task Force effortg/ith input reeived from diverse constituencigthe Task Force
adopteda commonapproach and philosophwyrticulated ina set ofGuiding Binciples. From
this, and withconsultation ofmany locabnd rationalexperts the Task Forcset out to do the
following:

e Increa§ I O0S&aa F2NJ I | gl AdAQualitylarlychifdo&da (2 | FF2
education

e Increase capacity withinthetateQd S+ NI @ OKAf RK22R SRdzOF GA2Y
children, through qualified teachers, appropriate facilifiasd the infrastructure
needed to sustain a quality early learning system.

e Define highquality standards for early childhood education

e Help teachers improve their early childhood skills

e Provide education, trainin@nd incentives to increase the numbdrgualified
educators serving young children.

e Provide comprehensive services to address the integrated domains of physical,
cognitive, social, language, and creative development

e Define the components of an effective infrastructure

e In everything, reflect | ¢ | A e Quturadlzyid family values.
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What follows is a plan foreoluntary, comprehensive early learning system, beginning with
serviceto 4-yearold children To honor parent choice and cultural sensitivitye plan provides
systemservicesn Centerbased facilities (such as preschools), private Family Child Care homes
and through FamikChild Interaction Learning Prograniarticipating providrs have the

option to offer a schoclyearschooldayschedule, or a fulyearfull-dayschedule.

Inthe early phases of the program, services will focus first on underserved families who have
less access to early education because of a lackreices or inability to affordhem. At full
implementation, the plan will provide a system capable of ser@bgercent of all 4earold
children in Hawai'i, the number expected to participate in a universally accessibleyuatty
system.In the plan, the estimated cost for a comprehensive, kglality early childhood
education system is based on the totdIDirect Service Costs (costs to deliver programs and
services), Infrastructure Costs (costs to develop the workforce and increase cajzanty)
Capital Costs (costs to improve or develop appropriate facilitaging the implementation
period, more than80 percentof all funds go directly to services fotyéarold children, with the
remainingfundsallocated toward infrastructure and capital componenf¢hen the system is
fully developed Drect Service costs comprise more than pércent of tdal costs.

¢2 LINPRdAzOS LR aAGA@S t Slyaddpliisyasufiigiauindnbef 8fhighT 2 NJ | | &
guality teachers must first be in place to produce positive learning outcomebldse children
CKSNEF2NB> (KS { Gl &S Qhightualityivdrkiogce, ivttle sNEAiNGIzA G | Y R
and enabling extensive professional development, will be the most important factor during

early implementationThe infrastructure to support such professional rampis lacking, thus

the first years of implementeon are targeted at increasing capacity and access to higher

education establishing communitipased early education workfor@dresourcedraining

centers as well as implementing other quality improvement activiti€belater yearsare

largely dedicted to completing the builebut of access to direct services

The Task Force is providing &ar implementation model as amdated by Act 25¢hat
LINE OARSA F2NJ I akKIlFNLI Ay ONBI al6additon, Re Tddk Sdice & S NIJ A
is also poviding a 18year modelwhich provides services at a slower pace in the first few
years, butwhich may be more feasible due the need to build teacher capacity and the reality
of anticipatedstatefiscal constraints in the early ygar 2 ¥ ( K Sementatiof. Q& A Y LJ

y
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BACKGROUND

The significant, longerm benefits realized through investments in highality, early learning
systems have been established through decades of research. Retdainthese benefithave
been shown to greatly improve schaalccess, reduce dropout rates, reduce crjaued
increase workforce preparedness and productivity. Thsi#ystates now offer some type of
publidy fundedpreschool program. Two state®klahoma and Georgiaffer universal
preschool programs for allylear-olds statewideand New York, Floridand lllinois are in the
process of establishing similar systems.

Hawai'iis now one of the last states in the nation to design and implemergaaty learning
program despite the fact it was one of tHeadersin providing universal access for
kindergarten However, this has benefited the Task Force because it was able to incorporate
lessons learned and best practices developed across our nation.

As a result, the early childhoambmmunityhas come together to workith sate andcounty
leaders to articulate an early learning system that will improve the quality of edtdgation
programs and services and provide access to such services for families of young children

In 2001, the Hawai'i Legislatuesd the nationby passing definition of school readiness, which
acknowledged thgoint responsibility of families, schoglnd communitiesn preparing
children for lifelong learning:

GKSNBE Aa | LRaAIGAGS AYyiuSNIOGAZ2Y Y2y3
school practiced YR Tl YAf & YR O2YYdzyAdeé &dzlll2N

G, 2dzy3 OKAf RNBY INBE NBIFIR& (2 KI @S adz0S
u

s r

&
™

In support of this definition, the Twentyhird Legislature passed Act 259 in 2006, which
established the Early Learningugdtional Task Force and recognized that every child is born
ready to learn, with minds that are shaped significantly by experiences and environments in the
first five years of lifeThe Task Force was asked to recommend ways to provide such early
learningexperiences for young children so that their potential is fully realized.

The purpose of this report is to present the progress, findiagd recommendations of the
Task Force for a plan that will providefalnilies regadless of income or backgroundvith
culturally responsivehigh-quality early childhood education that enables healthy, successful
development and the ability of each child to reach their full potential.

oo‘ Background



MANDATES OF TASK KR

The purpose of Act 259 was:.to

1. Establish and appropriat@imds for an early learning educational task force; and
2. Build upon the existing framework and services for early childhood learning.

The Legislatureharged the Early Learning Task Force with developing a statewide system to
ensure early learning opportungs forHawaiQad @& 2dzy3 OKAf RNByYyY

GThe task force shall develop a figear plan with annual increments for a coherent,
comprehensive, and sustainable early learning system that shall ensure a continuum
of quality early learning opportunities for youngldhen in thestate from birth up to

age five, and which maximizes public and private resources.

Specifically, the Legislature requested the proposed plan include:

1. Animplementation and financing schedule that begins with servicdsyarold
childrenand proceeds to younger age groups;

2. Mechanisms to ensure crosgctor and interdepartmental collaboration;

3. Measures to ensure the continuing professional development of teachers and
administrators; and

4. Provisions for the promotion of the importance of gal¢éarning to families,
policymakers, and the general public.

Followingis aproposed plan for @aomprehensive early learning system, beginning with service
to 4-yearolds. In the next phase, the Task Force will build upon the framewotkdot-year

old programto develop a system thatill tie togetherprograms ad services for children ages

0 to 3. State departments andctive and key members of the Task Force will continue to
identify all existing program® utilize existing infrastructure and optingzpublicand private
resources. When complete, thie (i I Baf8\{ &arnin§ystemwill providea seamless

experience focchildrenfrom birth to 5 years of age

@‘ Mandates of Task Force



METHODOLOGY
TASK FORCE MEMBERSHI

Atotal of twenty-two members of the Task Foreeere appointed tawo workinggroups The
Interdepartmental ResourceSubcommittee (IDR&nd the Program anworkforce
DevelopmentSubcommitteg PWDS)

The Task Force also invited participation from stakeholdessnany asixtymembers
participated ensuringinput from adiverse groumf vestedcommunitymembers

INTERDEPARTMENTAISGERCES SUBCOMMITTEE

Thecharge of thdifteen-memberinterdepartmental Resources Subcommittee was to estimate
costsof a fiveyear plan to serve alljearolds in thestate, including maximizing the use of
public and private resource¥he subcommittee was also asked to explanel defire the roles
and responsibilities of the departments of education, human services, health, boddad
industrial relations, in providingarly learning opportunities for all young children from birth to
age five

Please see SectioRstimating the Cost for a Higpuality4-yearold programin Hawai'l and
Building a Coordinated Systdater in this report for outcomes of this press.

PROGRAM AND WORKFEREVELOPMENSTUBCOMMITTEE

The severmemberProgram and Workforce Development Working Graxgs charged to
address

1. Delineatinga continuum of early learning services for children from birth to age five,
beginning with those who will be four years old by January 1 of that school year;

2. Consideingbest practice models offered through both early childhood education and
parenting education programs;

3. Addresingthe quality components of standards, curriculum, assessments, instructional
approaches, and transitions;

4. ldentifyingand considemg maximum use of public facilities, whether the program is
publicly or privatelyoperated,

5. Recognizin@ variety of early learning approaches and service deliveries; and

6. Preseningways to enableustainability byecommendingvarious types of funding,
including federalstate, and private funds.

'5‘ Methodology



The workforce development portion of th@an was charged to recommend

Early childhood educator preparation, including credentials, certifications, and licensing;
Fair compensation for early childhood educators in various settings;

Effective means to recruit and retain early childhood workfdareall learning settings;
Access to quality and aligned higher education and commioaised training for early
childhood education

P wnpE

PROCESS

The Task Force organized its overall work into five phases: project mobilization, current status,
future system dsign, cost analysis, and finalization of thes-yearplan for 4yearolds.In

addition, the Task Force took a more pragmatic or realistic agbro@athe task and created a
ten-year implementation schedule.

The Task Force alsbtained input fromabroal NNJ @ 2F &AGF 1 SK2ft RSNE &S NJ
childhood education industry. Broad invitations were issued requesting participation in

meetings and several representatives of statutory working group members brought pregram

level andstatewide (including &lslands) perspectives to the table.

To make decisionshé Task Force and its subcommittesgeda consensus approach; no
parliamentary votes were taken, and no resolutions were adopiestead, the members
proposed, deliberated, negotiated, and agreaul its work product by agreeing to a few

fundamental rules of consensus:

1. A consensus is reached when everybody holds agreement on a position

2. There are many acceptable levels of agreement, ranging from passionate advocacy to
silent acceptance of the wisdoof the group

3. Once consensus is reached, members agree to not oppose the position taken without
first engaging all members in discussion of the position

4. A member agrees when she/he knows the position taken and actively supports the
wisdom of the group iaking the position

5. Anyone may oppose consensus, but is required to say so and participate in deliberation
aimed at creating agreement

= ‘ Methodology



The Task Force expressed its highest level position statements in the form of Guiding Principles
and Assumptions which became agreed upon Policy Statements to create the
recommendations for thé-yearold programdescrption and cost model.

These positiorstatements comprise the fundamental policies and working assumptions that all
the members of the Task Force utilize and honor in this ReffaeeSectionsGuiding
Principles and Policy Statements

COMMUNITY INPUT

The Subcommittees of the Task Force atetd input from a broad array of stakeholders serving

| 6 A6AQa SIFENIeé OKAfRK22R SRdzOF GA2Y Ay Rdzad NE
similar initiatives in othestates Task Force participants served as conduits of information for

the communities or agencies they represented, ensuring a-may fow of information. In

addition, ongoing communication helped revise and finalize4hgarold Planto include

multiple and varied mechanisms with stakeholders in public, privaatd philanthropicsectors.

Members from organizations such as tHawai iAssociation for the Education of Young

Children, Good Beginnings Alliance, Head Saad the Preschool Directors Group were kept
apprised to ensure service providers in the child education commuvete informed of Task

Force status

CKS ¢62N)] 2F GKS ¢Fal C2NOS AdasStF gl a O02yRdzOI0
Public notices odll proceedings wer@ostedaccording to that law, conducted in locations

made accessible to wide communibput, and included many opportunities for nanember

input. The Task Force engaged the services of a professional facilitator to design, implement,

and monitor a democratic, transparent, and accessible prod&sall public meetings, the

process include participation by normembers of the Task Force.

CKS ¢62N)] 2F GKS adzoO2YYAGGSSa gl a y2ad adzomeaSOoi
effort was extended to include ideas, advice, and expertise from a wide range of community
and professional sourceélso, the work product of the subcommittees was published with an
AYOAGEGA2Y FT2NI NBaALRYyaSsT O2NNBOUA 2 yWebskeY LINR S Y
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In order to invite the widest possible community input and to ensure a democratic, transparent,
and accessible process in developing the plan, the Task Force authorized and implemented
creation of a collaborative Web site, @r2 A THe @/i, accessible anyone on the Web at
http://www.act259.net, was established to share knowledge, brainstorm and debate ideas,
collaborate with othersand help build an encyclopedia of knowledge in an easily accessible
and modifiable drmat. A wide range of ideas is recorded in the Wiki, by no means all
consistent Furthermore, contributors to the Wiki were not required to accept consensus or
agreement as a condition of making contributiomfe Task Force members used the Wiki to
test their confidence that the most important issues related to developingdtyearold Plan
were addressed and to know where consensus existed or needed to be develdpeWiki

itself is not the Task Force Report, but the breadth and depth of issaresdered in this Report
cannot be fully understood without reviewing and understanding the lively, democratic,
transparent, and accessible process captured in the Wiki.

NATIONAL RESEARCHDANDNSULTATION

Recognizing the fathat other states have createsystems and are in various stages of
implementaion, the Task Foroeonsulted withmanynationally recognized experts in the field
of early education and legislatipmcludingAnne Mitchel] oneof the foremost consultants in
early education and pr&indergarten systems

In addition,manyindividual BskForce membersconferredwith national experts working with
other states who are in the process of developing eahijdhood education learningystems in

their locak.

e ‘ Methodology


http://www.act259.net/

THE BHEFITS OF A HKQRJALITY EAR
LEARNING SYSTEM

In 2007 the National Scientific Council on the Developing Giéddsed a report titledThe

Science of Early Childhood Development, Closing the Gap Between What We Know and What
We Do The esteemed members of this Council led by @k $honkoff addressed the core
elements of whyt is essential tdocus on young children and on an early learning system
connected to comprehensive services. nd

G¢KS FdzidzNB 2F yeé a20AS0e& RSLISybRg 2y <A la
of the nextgeneration{ G4 G SR aAYLX &> (2RI&Qa OKAf ﬁeﬁﬁy ¢
citizens, workers, and parents. When we invest wisely in children and families, the

next generation will pay that back through a lifetime of productivity and responsible —

citizenship. Whenve fail to provide children with what they need to build strong -
foundation for healthy and productive lives, we put our future prosperity and N
ASOdNRGe G NR&] 0 *
N A - A . -~ A . > L
| SN AY 16l AO0AZ 6S NBOZ2IAYAI S UKAA aAsdngA ¥4 OF v

finalized at the same time as this Report. It lists early childhood education as one of the critical
components for improving our state's education systémits current draft, the plamot only _
recognizes the importance of early learning to the eleping child, but also recognizes the rolexx
GKIG ljdzk t AGe SENXée OKAfRK22R SELISNASYyOSa @Jf -
workforce in a rapidly evolving world. ™

@)
EARLY YEARBY. THEFOUNDATION FOR A C [S5FQTUREWCCES

%
The firstfive yearsdf OKAf RQa fAFS &asSia GKS TZdZyIQI-ﬁ)\éy Ay

emotional, social and decisiemaking skills, values, safteem and lifelong learning ability.
o]

The report,From Neurons to Neighborhoqdieveloped by a committee of seventeen natadbn —
experts in the fields of education, psychiatry, neuroscience, economics, and public policy, found
GKFG aadNATAY3I RAALINRGASE AY gKIFIG OKAfRNBY |
kindergarten. These differences are strongly associated saitial and economic Z
OANDdzyaidly0Sas FyR (KS& | NB LINB RAShahkoth® 2 T & dzo
Phillips 2002)

Research has confirmed a large gap exists between the academic abilities-afriddow
income children by age six

'g‘gr NI &



Clearly, manp2 YLJ SE a20Alf O2yRAGA2y & LISNLISGdzZ 6S &K
FNBY Y2NB RAAFIRGIyGFr3aSR o0 O13aINRBdzyRaxt | 3 FdzNIK
reading and math knowledge and skills such as recognizing words by sight or solvieg simpl
FRRAGAZ2Y | yR & dzi\atiNdal@hild Qaye A$SHERIBAOD Y & P €

In a 2005 interview with thélarvard Education LetteProfessor Catherine Snow, an expert on
language and literacy developmemeixplained the vocabulary disparity between chilial ref
low-income families and their middielass peers:

. & GKS dclast Kds With Ré®éluSated parents are in the third grade,

GKSe LINRolofe 1y26 mMHZInnn ¢2NRad .dzi 6S R?2
F2NJ S OKAyYy 3 @2 Olaedzfutridiln in prefdRooddd teadkidng Q (i K
vocabularyXa S| Yy KAf ST 1 AR&a 27F dzy RSNBRdAzOF 1 SR LI NF
GSNE YdzOK LINRBolofteé KI @GS @20FodA I NAS&a 2F nz
grada a third as many wordX €

However, early intervations that work with the child anthe family via quality programs can
make a huge differencén two key studies, the High/Scope Perry Preschool Project (adpgrt
program for atrisk 3- and 4-yearolds) and the Titld Chicago ChiléParent Centers (an
intervention program for childreages3 to 6 years) researchers found that children in these
programs showed higher literacy, school achievement, reading math test scores, with

lower rates of grade retention and sgateducation placemenBarnett 1995). The findings

also indicated children who participated in these programs experienced benefits as adults th
could mean the difference between poverty and saifficiency, including increased monthly
earnings, rates of home ownership, and schooliattzent, as well as decreased rates of
contact with the criminal justice system (particularly as juveniles) or social services

, and the Economy

, Commgnity

INVESTMENT IN THE BARYEARS BENEFIT®MRA, COMMUNITYAND THE
ECONOMY

n the Early Years Benefits Family

Increasing the availability of quality early educatgmitings has benefits that go beyond those
directly affecting the young child.

Society Benefits Mos¥henChildren Reach Their Full Potential

The cost to equip children to reach their full potential provides many returns tctite.

Advantages such asdeced levels of special education, less grade repetiaonl increased
levels of achievement flow directly back to tetate. Others, such as lower crime rates, greater —
workforce productivityand increased tax bases, flow back to society in general. The return org
investment is so significant that researchers with the RAND Labor and Population program

Invest

[HEN
a1



52y Ot dZRSR Ay@SadysSyida Ay SFNIeé OKAtRK22R SRdzO
to help aregionfosteE 02y 2 YA O RS@S2@0B)YSy (¢ oYl NRf &

Investment in the Early Years Benektmily, Community, and the Economy
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National studies estimate thagvery $1 invested in high quality programs for disadvantaged
children saves society $7 in forgone welfare, crime, and remedial education costs.

Strengthening and granding the early carand educatiorindustry will provide increased
opportunities for parents to continue their education and become part of a highly skilled
workforce while at the same time assist businesses to attract and maintain qualified workforce.
(Act 151Report)

Quality ProgramsielpParents Become Productive Employees

Increasingly, business leaders are joining the chorus calling for quality early childhood

education programsWith children safely cared for, parents are more likely to be productive

workers and will be less hampered by child care problems resulting in turnover and

absenteeism. Nowlre is this more apparent than with single mothers attempting to leave
GSEFINB T2NJ 62N] @ CAYRAY3I | FF2NRI @ipaonBEA t R OF
1998.

¢KS SINIeé& OFNB FyR SRdzOF A2y AYyRddzZGNE A& | Yl
In areporttitledt KS 902y 2YAO LYLIOG 2F (GKS 9FNIieé& /INB
researchers found the industry provides ne&@400 jobs and generates annual revenue of

$240.9 milion (Good Beginnings Allianeen np 0 @ ! OO2NRAY 3 (G2 (GKAA NBLJE
workers has a child under 18, and these working parents play a vital role in the economy,
earning atotal of $5.1 b2y | yydzt t f @ dé oOobl A2yl f 902y2YA0O 5
2005). The economic impact study further recommended that the early education industry %
become an integral component of economic development planning and funding because of tﬁe
effectearlylearnf 3 aeéaidSya KIFE@S 2y I FgkAWAQa SO2 y2°§(é |
Beginnings Alliance 2005).

H 21 LoLQ{ bKRIGHQUELHTVW EARLY LEARGISYSTEM

afly2Ldrnkn

The 200MHawai iState School Readiness Assessment (HSSRA) shoWswaiQ a € 2 dzy 3¢
children continue to enter schotdcking the skills needed to succeéthtional research and :%

I gtABAQA | {{w! RIFEGI LNREJARS SOARSYOS (K@ LN

difference in the skills and concepts tHahdergartenchildrenbring to schoolAccording to the <
HSSRA, a tyqal kindergarten classroom of twengyudents will have about eight living in '
L2 OSNIied h@SNIffzX Y2NB GKIFIYy + GKANR 2F 1 1% A6
percent of the students are living iroperty. *;

A . A s A s . < . 4
Asaresultint S&da U0KIFY Hna LISNOSyYyu 27 ,threeddurkheokttea (1 AY RS
studentsare able to demonstrate necessary pegjuisite math and literacy skills. In many low ®
income areas, children are found to be an average ofyears behind. -

17



In the 2007 Policy BrieEntering Kindergartnergnd Schools They Enter: Makm@ifference

Dr. Mary Brandt reportedhat even though as many as half of the entering children have early
learning experiences greschoolmany dildren, esgecially those from rural and losmcome
families, lack access tuality early learning programs arate beingnegatively affected

socially, academicallgnd developmentally

LG Aa y20 adFFAOASYd (2 KI @S f SgnainglhkinfomaR ¥ K1 f
educatiort kindergartert ready to succeed. It is imperative that more children have access to
a4-yearold program that meets theidevelopmentaheeds and nurtures positive outcomds.

GKS ¢l &l C2-0R-8d i adciptedfie Thsk Rdrcestimatesthat by Year 10 of
implementation, 80 percent of Hawai Q&4 OK A f R NB yadgdardoltl pragan. STA G T NP Y

The following chart shows how manylofi ¢ I A-y@ad-dBare in familieswhose income is at
185percent of the Federal Poverty Indextmlow andreceive preschool subsidi¢assistance
to attend a preschool)

It mustalsobe noted thata substantial number of families Hawai iare not eligible for
preschool subsidies or Head Start because timeiome is higher thathe incomeeligibility
limits for these programs. dwever they still do not have fficient funds to payreschool
tuition.¢ KA & & 3 L3tha @ uaziek to dffdréily learning programesn their own,

and yetthese familiesare not eligible forneed-based assistanague to requirements of federal,
state, and private programs

Low-Income 4's Receiving Subsidized Preschool or Tuition Payments
in 2005-6 by Program Type
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Increasinghe Number of Early Learning Programs in Hawai'i

Although Hawai offers a variety of settings for early learning experiences fpedrolds,
Hawalii must expand the quantity of early learning programs available to childfsing
Department of Health (DOH) birth data, tB806population of 4yearold children inHawa'i is
about 17000 and estimated to grow t&7,800by 2009 By 2018state population estimates
project 19,200 4year-olds.

The followng chart shows therojected4-yearold population in 2009y islandschool district
andfamilyincome Series 1 indites those children from families who are at 185% of federal
poverty level or belowSeries 2 indicates all othdryearold children

Projected 4-Year-Old Population in 2009
by Island, School District and Income
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Existing early learningrograms are often operating at capacégd face chronic problems with
staff shortages awell as inadequatéundingto support quality Many parentsare unable to
enroll their childrenin programs they choosas the majority of programs operate at or near
capacity.The Task Fordenowsthat available spces vary greatly by locatiorfor example in
Honolulu spaces are estimated to accommod@®epercent of all 4/earold children, but on
Maui the estimated spaces will serve only 54 percent of all children

Estimated Percentage of 4-year-olds That Could Be Served
in 2009 Given Current Center Capacity
by School District

Honolulu Windward Statewide Central Hawaii Kauai Maui Leeward
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In order to serve mord-yearolds, Hawali will need to expand the number of faciliiehatcan
be used to provide highuality early learning experiences for these children

The inclusion of family child interaction learning programs and family child canesinto

| I ¢ | AyedrddBprogram will provide an increased opportunity to akg numbers of
children served. These programs require less capital investment to increase quality and
capacity

Ly EGXirBatingthe Cost OKI LJGSNJ 2F GKA& NBLR2NIZ GKS ¢ aj

new facilities that will need to be constructed well as an estimate of the number of facilities
that will require renovation.

Increasing the Number of Qualified Early Educators in Hawai'i

Areview ofHawaiQa OdzZNNBy i ¢ 2 Nph 2idcisSonRwitiidarly EhyidRood y
professionals resulin the conclusion that essential to any expansion of early education
services irHawai'iis the availability of additional qualified early educators

The State is faced with the sobering fact that there are simply not enough teachers to fill the
currentKgl2 requirements. The field of early education faces an even mauatihg task. Not
only are thereinsufficient numbers of teachers to serdeyearolds, but the quality of their
professional development lagg X2 teachersAmong the510teachers workingvith 4-year

olds in 2007 who form the pool of potential teachers for thgeharold program,only61

percenthave @  OKSf 2 NDa RSEMEE @8I KK IIKSNZEObIPi SQ A5 RS
percent have a higischool diplomaMany educators will need tattend additional classes to :§
meet the minimum requirementset forth by the Task Foraghile continuing to workand the @
overall number of qualified teachers will need to grow g
Increasing Availabilitgf Education and Training in Early Childhood Education %

X

Young children need the support of early childhood professionals who are equipped to guide's
and nurture learning in developmentally appropriate and culturally sensitive ways. ,g
Teachers are the key to higjuality early learning experiences in the classroord anteacher %
child relationshipsWithout qualified, welleducated teachers in formal and informal settings, <
the experiences of children are diminished and not likely to yield the gains in later years that
research notesSrong research evidence links higuality early childhood programs and G
L2 aAGAGS 2dzi02YSa T2NJ OKAT RNBY 6AGK (SI OKSNE
childhood specific courses or training
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Increasing the Number of Higbuality Early Learning Opportunities in Hawai'i

Quality pograms are those in whichegtelopmentally appropriate serviggprovided by highly
qualified, adequatelgompensated staffiwho teach and caréor children in nurturing and
stimulating environmentsService in higlguality programs is delivered settings that conform
to researchbased standards for group size, ckiéécher ratios, safety, and environmental
richness.

The Task Force acknowledges the critical role that program accreditation plays in the
identification ofhigh-quality early learningrograms While not all settings ih | & | A-y@dr Q &
old program have accrediting bodiés.g, family child interaction learning programg had

been deemed significant that the number of accredited programs will need to increase and
standards will needo be developed for those prograntisat wish to participate in thel-year

old program andlo not have national accreditation.

Currently only 22 percent dlawaiiQa f A OSyaSR LINBAOK22Thét | NB y I G
majority ofHawaiQa S NI @ograns wiNgeadyaditidai3upport to achieve the levels

of quality required to produce sigfitant gains in child outcoméslational Center on Early

Development and Learning 1999)

Reflecting | 6 A6 A Q& / dzf GdzZNB | yR {20ASGe@

| I & lisAin@ekd a unique land wherative and other local cultures form the values needed to
hawe a thriving island communitirherefore the education provided in Hawamust reflect the

unique values and traditions tie students and fanfies who live hereProfessionals who work
with young children and families must be prepared to provide the education, support, and

nurturing that frames the early experiences of our future citizens. Early learning programs shgre
with families the responsibility for proviag quality experiences and for transferring the
cultural \alues and moral attitudes thdtave stood the test of time and must be reflected in the-!

SydtemK

Ndr

. R N . N

accompishments and behaviors of HawaiQa ¥ dzi dzZNB | Rdzf U a Rg
L

By recommending 4-yearold program delivered in tree very diverse settings (centbased; &
. oy . . . . . . @
family-child interactionlearning programfamily child care) the Task Force is striving to meet (@
parent choice and to develop an early learning system which is compatiblé-taitlai‘iculture, <
family values, and neks. Thigl-yearold program is voluntary for both family and providers. -
Opportunities will be available for families to choose a preschool (cévased) or damily c
child careprovider while also being given the choice to have a pamgatndparentor other <
. . . . . o . . O
family memberattend an interactiveprogram with the child (famikghildinteractionlearning. -
-
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BUILDING ANARLYEARNINGYSTEM IN
HAWALI'|

VISION

The Task Force adopted a vision statement to reflect its understanding of the mandate put
forth by Act259:

Gy SIENI e fSFENYyAy3a aeaidsSYy ¢6A0K &dzLILI2 NI AGS

for children and families that enables allltdwai'Qa OKAf RNByYy G2 06S

safe, healthyr Y R NBIF R& (2 &adzOOSSR®E

MISSION

In addition to the vision of the desired future, expressed above, the Task &gadopted a
statement that ould lead to actualization of the Vision:

G!'y SIENIe& fSFNyaAy3 daidsSYy (KIFG LINRO

a ARS
choice, accessTaf 2 NRI 0 Af Al &> adzadGlrAylroAtAGeas |

GUIDING PRINCIPLES

In October 2006, the Task Force affirmed the following Guiding Principles:

z

a
Yy R
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I.

e HawaiDad OAGAT Sya SELISOG G(KIG SOSNE OKAfR KI &

experiences.

e CILYAtASE INB NBO23IyAl SR a4 OKAfRNBYQa TFTANRE

have choices among higjuality early learning settings.

¢ All settings that serve young children and their families acknowledge the integrated
nature of development in té critical domains of cognitive, social, emotional, physical,
and moral development.

e /I NBE YR SRdzOFGA2Yy Olyy2i 06S 02y aARSNBR
development.

e Programs and services supported by the Early Learning System are stabasedsand
accountable.

e Standards established for early learning programs and services are based on current

1y26ft SRAIS 2F OKAfR RS@St2LIYSyd FyR NBTFt SO

pedagogy (curriculum, environment, and instructional strategies)moéessional
development.

0ol e
oo‘ Vision



e Skilled and knowledgeable early care and education practitioners are an essential key to
guality; they must have access to education and training opportunities and receive
equitable compensation and opportunities to succeed.

o Devebpment and maintenance of the Early Learning System is based on data that is
coordinated and shared among all stakeholders in the system.

e Communities throughout thetate have a role in determining their own needs for early
programs and services.

e Servicesre seamless and transparent to consumers (e.g., parents and children) within
the Early Learning System.

¢ Highquality early learning programs and services are affordable for lawofai © a
young children and their families.

e Limited resources target undeerved lowincome and other highisk families first, since
this intervention has proven to have the greatest returnloh ¢ | ihv@stni@at

e LYGSNI ISyOe O22NRAYIFGA2Y YR O2fftl 02Nl GA2Y
development in all domainsnal the most effective use of resources.

e Successful transition to elementary school requires effective collaboration,
communication, and continuity between early learning sites and elementary schools;
transition strategies and practices are based on currarderstanding of child
development principles.

POLICES AND ASSUMPTIONS

From the Vision, Missigand Guiding Principleabove the TaskForceestablished aet of
Assumptionghat would drive the design of the early learning system:

Early Learning System

1. Act 259 calls on the Task Force to build a coherent, comprehensive, and sustainable
system. The Task Force understands a system to include explicit mechanisms, such as
coordination and governance, to support coherence in the relationships among the
various programs, services, resources, and infrastructure components that make early
learning opportunities available.

2. TheTask Forclas designed a model looking at cost and steps required doiaéity
early learning system

3. Home Visitation as a program wik addressed as part of the next portion of the plan

4. The governance system will contain three key elemgfifsauthority to design policy
and regulate (2) accountabilityfor quality and resultsand(3) administrativeefficiency
and expertise.

g‘ Poliges and Assumptions



Target Goup: 4-yearolds

5. Definition of ad-yearold: Any child who is or will bleur years old during aalendar
year (12month cohort:January 1 to December 31).

6. The plan and the cost estimate do not include services for children who are now eligible
for Depariment of Educatiols Jr. K progranDepartment of Educatia® Jr. K is a
program for 5yearolds whose birthday falls within the period of August 2 to December
31

Program Description

7. Thed-yearold program wi have three settings: Centd&ased (includesé#d Start),
family child interaction learningand Family ChilGare.

Components of a HigQuality Program
Curriculum

8. The curriculm of a nationally or regionallgccredited program and curriculum of Head
Start will be automatically approved. The curricafeother programs must demonstrate
alignment with Hawai'i Preschool Content Standards fgedrolds.

Staff Ratios

9. The CenteBased programatio shall be onéeacher andbne associate teacher per
twenty children

10. Afamily child interaction learningeaning wit of service is a family consistingatf
least oneadult and oned-year-old child The ratio is one Teacher and ofissociate
Teacher per group, with each@up comprised of a maximum of twentpildren which
may include siblingom birth to 3-yearsold.

11.Family Child Care homes will have a ratio of one adult for every six children.

12.Family education and strengthening and other comprehensiveices are part of direct
costand will irclude a Family Services Coordinator or SocialkéfoEach posibn will
serve sixtychildren

Comprehensive Services

mptions

13.The early learning system will focus primarily on education (early learning) and will Iinlvg)
to other systems, such as health and social services, to ensure young children and th%ir
families have access to comprehensive services that support amdgbechealthy child
development.

N .
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High Quality Staff
Teachers

14.C2NJ ff GKNBS aStidAy3a oe oSONSmamDd f RS A NS
thirty semester credits iearly childh@d education/childhood developmenECE/CP
(which can be included in the | O K §, s2melkas supervised field experience or
equivalent Implementation of this standard will be in accordance with the incremental
phasein plan agreed to separately

15.In Year 1 of implementation, Lead Teachers who do not have the minimum
requirements ofa bachelors degree and thirgemester credits in ECE/CD, must have an
I aa2O0ALl (ddoe whkh@thhdad a I OK St 2 Nahdbe ilRktBePredes of
earning thirtycredits in ECE/CD, including supervised field experience or equivalent
Demonstrated progress toward achieving the educational requirements shall be
documented.

AssociateTeachers

16.By Year 10, all Associate Teachers will posselssiad 2 O A | (idhdsegmeBt& I NE S
credits in ECE/CD to be determined, including supervised field experience

17.In Year 1 of implementation, all Associate Teachers will have a minimuGofda
Development Associat€€DA credential Associate Teachers who do not have an
' 4a2OAl { Bustbe WoskBd\BVard ah &4 & 2 OA | (i ddddke in BvS @SS
of earning the required number of credits in ECE/CD, including supervised field
experience or equivalenDemonstrated progress toward achieving the educational
requirements shall be documented.

Program Administrators

18.For all threesettings, by Year 10, all individuals who are identified as "Pnogra
| RYAYAadNF G§2NEb édrek and Kitys@®ester creditOrkspeialirid &
courses in the identified fouwroreareas:(1) Organization/Leadership/Management
(2) Child Development/Early Childhood Programmi{3y Fiscal/Legaknd
(4) Board/Parent/Communit Relations

19.1n addition,Program Administratorsmust havedemonstrated proficiency in these four
core areagdetails of demonstration foproficiency to be determined).

20.1n Year 1 of implementation, @rogram Administrators willave at leastah & & 2 OA |
degree preferably with eidence of training in the identified four core areds)
Organkation/Leadership/Managemer{2) Child Development/Early Childhood
Programming(3) Fiscal/Legaand (4) Board/Parent/Community Relations.

puj

ptions

sum

w
Q
QX

CI

g‘ Policies and As



High Quality Staff (cont.)
Family Services Coordinator

21.By Year 10, all Family Services Coordinators will have & K S égeedlif sociaRwork,
family resources, or a related field with a strong knowledge of early childhood,
community needs, and resowgs available in the community.

22.In Year 1 of implementation, all Family Services Coordinators who have a minimum o
'y | & a 2@deliniE&IQ@hildRood, Human Resourcea related field with a
strong knowledge of early childhood, community, and resesravailable in the
community.

Professional Development

23.Professional Development will be available for anybadyking in any capacity within
the spectrum oHawai Q @arly learning programand services and any others involved
in the early learning system.

24. A quality system for 4earolds will have funding support for workforce development to
ensure an adequataumber of qualified teachers and staff.

25.Workforce Development will include personnel for commustigsed training and
resource centers.

Program Evaluation and Child Assessment
Program

26.Programevaluationwill include two components: (1) a process evaluation of the
implementation ofHawai' & & { leail\SeamiRgSysterand (2) a periodic
evaluation of the programs delivering the early learning services.

The purpose of the process evaluation is torekee the effectiveness of the system
implementation, starting at its earliest stages, and to use the information to make any
necessary migourse corrections.
a. The purpose of a periodic evaluation of programs is to measure program quality
and support qualig improvement.
b. Program evaluation will be conducted by an external evaluation team foIIowingg
guidelines of nationally recognized program evaluation standards

'El‘ Policies and Assumpt



Program Evaluation and Child Assessment (cont.)
Child

27.Child outcome standards will be deveg&apfor the 4yearold program.

28.Child assessments will be conducted following national standards and using valid
sampling techniques for the purposes of informing instruction and for program analysis
and improvements.
a) Development of the assessment instrumédat 4-yearold children will be
based on the child outcome standards that are to leseloped for
4-yearolds and shall contain key developmental domains of social
emotional, schoobehaviors andgkills, and cognitivdanguageconcepts and
skills.
b) The metlod of assessment used shall be thatsyfstematic, observation
based assessment of children in the context of their learning environment(s)
conducted by trained personnel familiar with the children.

Phasel of 4-yearold program

29. Initial programdesign idor 4-yearolds, and the proposed goal is to provide quality
early childhood education access to all families that want to participate

30. Secial attentionwill be given first to undeiserved, lowincome and other highrisk
families as well as rural areah@re remoteness results in inconsistent or inadequate
services

Cost Models

31.The Task Force reportdludes a costing model with a fiyear implementation
schedule (as required by Act 259) that coverp8ftentof 4-yearolds

32.Recognizing thahe state needsto be fiscallyresponsible and practical due to declining
staterevenue projectionandinsufficient capacitythe Task Forcelanalso ircludes a
costing model with a tetyear implementation schedule that covers gércentof 4-
year-old children

33.By the end of the implementation program, the model(s) will reflect that proposed
funding for the 4yearold initiative should be allocated roughly in the following

proportion:
a) Direct Srvices to 4yearolds: estimated to be 80 to 9percent and
b) Infrastructure and Capital: estimated to be 10 to 20 percent

g‘ Policies and Assumptions



Costing Assumptions

34/ 230G FT2NJ OF NB LINE @dt Ruded in the caldUlatipdt the fdar Y A Y €
old program costs.

35. Some facility development in Phase 1 cost is required so contimsimithout facilites
will not be disadvantaged and taocrease capacity for servindager percentage of-4
year-olds than arenow participating in 4yearold programs.

36. Total compensation proposed for early learning teachers and other staff in aligett
gAftf 0SS O2YLISGAGAGS 6A0K (GK2asS LRaAGA2Y A
private elementary schools) that hawimilar educational requirements and
responsibilities.

37.In the absene ofcompetitive salary data for any staff position, erpentage of the
teacher salaryvill be usedo calculate a reasonable salary, based on the relative
qualificationsand responsibilities (e.g., 75 percéhtf G S OKSNID & al f I NB
Teacher100 percenfall S I O K ISriNEr Bamily IResourceSoadinator).

38. Sinceover 60 rcentof young children are in families in which both parents or a single
parentis working, he fullyear/full-day cost assumes gfercentof children will use the
full-year/full-day servicesand 40 percentof children willuse schoclyear/schoolday
services

39.For costing purposesnly, and not as a statement of polichy the final year of the
implementation schedule, the allocation of children among tineze settings is
estimated to be 9%ercentCenterBasedp percentFamily-Child Interaction Learning,
and 2 percentFamily Childare.

40.Workforce Development costs will include added costs to thvéfsity ofHawai'i(UH)
system to meet increased anticipated demand for early childhood teacher education

41.For costing purpossonly, the costing model reflects one stakevel office and a
minimum of ore community office pecountyo I & O 2 Y'Y dzyf Hepuios&alzo € 0
communityhubs, if utilized, wouldbe to provide a locus for the coordination of the
community programs in the aa.

B‘ Policies and Assumptions



FundingAssumptions

42.The Task Force requests thiate maintain existing levels of funding and suppdrhe
Task Force recommends that current authority for these programs remain with the
administrative agencies responsible for these programs solthatg A 6 A Qa OKA f RNJ
suffer reduced access to care and education. (Future discussions with agencies will take
place regarding refocusing funds within their authorities in alignment with the Task
C2NDSQa NI QzZhis¥dprgarh etabldsyffstateto begin by first adding
capacity for 4yearolds, while building quality early childhood learning. Premature
OKIFIy3aSa 0O2dZ R FROSNERSt& FFFSOG 1l A6AQa O
implementation of recommended programs

43.Since financial aid faarly education will be needed by a broad spectrum of families
from low- to middle-income, the approach will be similar to that used in higher
SRdzOF GA2YyY YR LINAGIGS a0K22ftasz ogKSNB FAYIlY
ability to pay.Early learmig education will be provided free foryearolds in families
whose income is at a certain benchmayktto be determined. All other families will be
expected to pay for early education based on their ability, as determined with a
standard financial aidhethod.

4-YEAROLD PROGRAMESCRIPTION

The Taskdtce tookthe Vision, GuidingPrinciplesand Policy S&atements toguide them in
developinga system oprograms and infrastructure, focusing fim 4yearold children.This
was the keytaskof the Program Workforce Development Subcommittedsichobtainedinput
from various constituentsluring the processThe Task Force theagreed toa set of standards
that would berequired ofall delivery settingand programsn order to achieve highquality
system

Thefollowingsections describthosestandards and include Task Foreeommendationgor
establishing | ¢ I Righ-dulify Early Learning System, beginning withearolds.
Participationin the programwill be voluntaryfor childrenand providers

TARGET GROURYEAROLDS

| 4gear2 f RE A as aRySHildwh&iRor Will Heur yearsold during a calendar year

Using Department of Health (DOH) birth détee current population o#4-year-old childrenin
Hawai'iis aboutl17,400 ancestimated to grow tdl8,400 in the next fivgears. By 201&tate
population estimates project9,2004-yearolds.

8‘ 4-yearold program Description



Based omational data and experienda other states, the Task Foregpectsthat at full
implementationabout 80percentof all 4yearolds will participate in a universally accessible
early learning systerand the Task Force expects the remaining 20 percent will voluntarity opt
out of any type of program offered

The4-yearold programparticipantswould be comprisel ofthe Department ofd RdzOF G A 2 Yy Q&
Special Education prograprivate preschools/military (1percent)which are not included in

the costing models.He remaining65 percentof 4- yearolds areincludedin the costing data

and hereafter referred to athe & G | NB Sd1 3 NP dzLJ

Currently,a little over 40percent d all 4yearolds are nowenrolled in someype of early
learning or chilccare program. To see the remaining children, theate will need to
significantly increase its overall system capacity

Estimated Number of 4-Year-Olds To Participate In An Early Learning Pro gram For 4-Year-Olds

Year1 Year2 Year3 Yeard Year$

2006 2009 2010 2011 2012 2013

Estimated # of 4-Year-Olds in Hawai'i | 17,400 17,700 | 17,800 18,000 | 18,200 18,400

Estimated Number to Participate in Early

0,
Learning Programs | °°% 14,160 | 14240 | 14400 | q450 | 14720
Estimated Number in l?r.ograms of Non- 15% 2,509 2,640 2652 2,664 2,676
Participant Programs
Estimated Number for Pro;?o“sed 4-Year—0lg 65% 11560 11,600 11750 | 11,900 12,040
Program: “Target Group
Ramp-Up: Percentage of Target Group to Serve 22% 1% 61% 80% 100%
Ramp-Up: Number to Serve in 4-Year-Old Program 2,510 4,780 7,210 9,540 12,040

The Task Force estimates that 80 percent of all 4-year-olds would patticipate in an eardly learning program. Currently, an
estimated 15 percent of 4-year-olds receive services in early learning programs that would not participate as providers of the
proposed Early Leaming Program for4-Year-Olds: Department of Education Special Education, Kamehameha Schools, and
child care programs on military installations. The Task Force proposes providing an early leaming program for the remaining 65
percent of 4-yearolds (target group™), starting in Year 1 with 22 percent of this population and reaching 100 percent by Year 5.

fﬁ‘ 4-yearold program Description
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